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Outline
Feedback on students’ work according to Lunt and Curran (2010) is probably one of
the most important aspects of learning and yet, after decades assessment and
feedback still remain areas that students are least satisfied with within the United
Kingdom National Student Survey (NSS) (Munro and Hollingworth 2014).
A study carried out in 2014 discussed and examined a particular method of providing
summative assessment feedback to undergraduate leisure students studying a level
5 research methods module via audio feedback and aimed to explore both the
efficiency and effectiveness of this format. In addition staff perceptions of audio
feedback were also evaluated. Conclusions were then drawn as to whether this type
of feedback should be embedded into the curriculum and adopted by the team
and/or faculty, as currently only traditional written feedback sheets on student
assessments is encompassed.
This study took an Active Research (AR) approach and helped to determine whether
alternative (audio) feedback processes should be adopted by the leisure department,
along with what actions need be taken and embedded going forward in order to
improve the student experience but also improve working practices for staff.
Students were asked to complete an on-line survey through Survey Monkey on
audio feedback and tutors were given an unstructured interview. 27 students
responded in total and the results were very positive on the audio feedback they
received and the importance of dialogue was noted.
It was identified through the research that feedback is a fundamental part of the
learning process. It enables students to develop, shape their learning and promotes
a greater self-esteem. There has been limited research focused on the students’
perspective of the value and usefulness of audio feedback. The positive findings of
previous studies are confirmed by this study, not only did lecturers find this method
to be effective but the responses from students were also very positive. We are now

facing increasing numbers of ‘tech savvy’ students who will demand better standards
of feedback so audio will go some way to addressing their needs (Lunt and Curran,
2010).
While there are issues to be addressed relating to the use of audio feedback
including the time it takes, the confidence and ability of the tutor and issues around
students with hearing impairments the overall response to this paper and others
research is encouraging. Students appear to enjoy audio feedback as opposed to
written feedback and personally collecting feedback in person. Given the importance
of feedback and the findings of the NUS Survey (2008), audio feedback offers
significant advantages over the uncollected and written alternative. As Weaver
(2006) contended there may be some truth to the claim by a number of academics
that some students do not bother with written feedback but in light of these findings
this may be because either the feedback does not contain enough guidance, or they
have insufficient understanding of academic discourse to interpret comments
accurately. Although it appears that tutors try to provide helpful and detailed
feedback it is evident this practice is not always consistent across different modules.
It is vital in HE to provide quality feedback to students in any way shape or form that
will facilitate their development as independent learners. As education practitioners it
is essential to explore how teaching and learning can be improved by studying our
students, their learning and listening to their needs. Ramsden (2003) believes that
higher education will benefit if those who teach inquire into the effects of their
activities on their students learning. Carless (2006) discovered assessment was a
topic that students were very willing to discuss because it is central to their university
experience and something they have a lot to say about. It was expressed by a
student that “no tutor has ever asked us what kind of feedback we would like”
(Carless 2006, p.231) This is an important topic and more research is needed,
however any findings that go towards developing a student-centred approach to
learning and best practice of feedback should be shared with others in order to
improve learning and help towards raising standards.

It was suggested that as long as feedback that is provided by academics, aims to
make it more useful and meaningful to students in the context of progressing their

learning then the most effective method for that HEI should be adopted. The paper
concludes with recommendations and areas for future research.

Limitations
It should be noted that the main limitation imposed on this research has
predominantly been the time period in which it had to be conducted. Given the multifaceted nature of the topic, a greater length of time in which to conduct the research
would have been beneficial as audio feedback could have been explored and
critically evaluated against the existent literature in more depth however these could
be areas for future research which are detailed below.
It was also a rather small scale study with a response rate of 48%, whilst the student
feedback was very valuable and their evaluations relate with the limited research
available on audio feedback, it could be argued as Gould and Day (2013) also found
that the results cannot be generalised entirely to the wider student population. The
small sample size may slightly skew the results. Furthermore this may indicate as
Munro and Hollingworth (2014) found that students may not use their feedback no
matter what form it is in and that those who did respond may have been more likely
to have found it a positive experience. Further research is definitely welcomed to
larger and diverse groups of students to strengthen the warrant for the need of audio
feedback. This is further supported by Fox et al (2014) who state that for the
research to be accurate a good response rate must be achieved.
Whilst limitations have been identified the current study has provided supportive
findings to strengthen the growing evidence that audio feedback and creating
dialogue is greatly welcomed and a practice that HEI’s should adopt and try out. It
further emphasises the important of keeping up with a techy savvy students and
using technology for assessments and feedback.

Objectives/Outcomes:



To analyse the use of audio feedback and dialogue in feedback to try and
improve NSS results in this area, the paper will focus on the following
objectives;



In relation to leisure students, what were the learners’ responses and
perceptions about the provision of feedback in audio format?



To consider how leisure students use feedback when it is provided in audio
form and how this usage might differ from the use of conventional written
feedback.



With regard to leisure academic staff, what were their experiences about the
processes involved in providing audio feedback?
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