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The competing pressures of “inclusion” and “excellence” contained in the TEF metrics 
express themselves within universities in a number of initiatives which focus on teaching 
qualifications and teaching practice development for academic staff. Concurrently, the 
recent introduction of an Academic Professional Apprenticeship Standard has prompted 
some to question the nature and purpose of teaching qualifications in the University 
environment. Whilst both developments imply a relationship between formal training and 
“excellence”, this view is not a universally accepted one, and in the context of a rapidly 
evolving HE landscape, the lack of recent development in the standards against which HE 
teaching qualifications are awarded is relatively overlooked. This study seeks to address 
questions of currency by comparing the views of newer and more established academics in 
relation to aspects of “inclusion” and “excellence” in their respective teaching practices. 

Many of the existing studies of teaching development in Higher Education focus on one of 
three domains: the sector, an single institution, or an individual’s personal academic identity.
Within the first of those broad groupings, studies examine the changing sector environment 
and policy landscape, and consider changes in the nature of academic development in the 
light of these (Englund, Olofsson, & Price, 2018; Hannon, 2016; Hibbert & Semler, 2016; 
Stensaker, 2017). The second, and most extensive section of the literature, evaluates the 
impact of teaching development programmes, either on the staff who undertake them or 
the institutions they work in. Whilst evaluation reports by academic developers continue to 
account for a good deal of this (Botham, 2018; Gibbs & Coffey, 2004; Houston & Hood, 2017;
Kreber, Brook, & Policy, 2001; Rathbun, Leatherman, & Jensen, 2017; Reimann, 2018; Shaw, 
2018; Trigwell, Caballero Rodriguez, & Han, 2012; van der Sluis, Burden, & Huet, 2017), 
other work questions the impact and value of both academic development and teaching 
qualifications (Hardy & Smith, 2006; Knapper, 2016). A similar polemic exists within the third
grouping. Whereas some studies attempt to depict how academics’ notions of themselves as
educators evolve over time (Fraser, Greenfield, & Pancini, 2017; Lankveld, Schoonenboom, 
Volman, Croiset, & Beishuizen, 2017; McMillan & Gordon, 2017; Trautwein, 2018), others 
consider the rationale for resistance to teaching development (Deaker, Stein, & Spiller, 2016; 
Hannon, 2016; Roxå & Mårtensson, 2017; Spowart, Turner, Shenton, & Kneale, 2016).

This paper positions itself across the first and third of the categories described. Although the
study described is contained within one institution (a common limitation for papers of this 
kind), it is not an attempt to evaluate a specific teaching development programme or 
activity. Instead, it examines academics’ perceptions of the teaching skills required for their 



role, and how those needs persist or change over time, as both student cohorts and the 
academic body evolve and diversify. It therefore addresses an under-researched area in the 
literature on academic development, much of which examines the effectiveness of initial 
teaching development programmes for new academics, whilst the inclusion of more 
established staff in such an investigation is more unusual.  

The study which forms the basis of this paper invited staff to self-identify as either “new” HE
staff” (within three years of their first academic appointment) or “established” (more than 
three years experience in HE). Each group was invited, via an individual questionnaire, to 
reflect on their own strengths and weaknesses in teaching, and invited to comment in 
general terms on teaching skills they had observed within the “other” population. 
Methodologically, the survey-based study design combined elements of narrative inquiry 
with more straightforward categorical data analysed by means of descriptive statistics. 
“Established” academics were encouraged to reflect on those aspects of their teaching 
development which had maintained or gained currency over time, and areas where a need 
for new skills had arisen. They were also asked to consider the teaching development needs 
of new staff, and any areas where they felt those staff had teaching skills that they were 
lacking. Staff new to HE teaching were offered a complementary set of questions about their
own teaching skill sets and their perceptions of the relative strengths and weaknesses of 
more established staff. As a part of this investigation, commentary was also invited on the 
teaching development offered to both groups, and its fit with their perceived needs. 

Whilst the findings of this study may inform future directions in academic development work
in the University where the study is based, they also ask further questions of the value of 
teaching qualifications as a measure of teaching quality. This paper therefore speaks to a 
number of areas of sector-wide practices in educational development and, in particular, 
questions the some of the assumptions on which some teaching development schemes are 
based. Consequently, although this study is a part of the literature on academic 
development practices, it sits at a distinct distance from much of that work, positioning itself
conceptually alongside other critiques of the UK’s neoliberal, marketised HE environment. 
With some philosophical reservations, this study acknowledges the current realities of the 
situation and asking how to turn them to the best advantage of academic staff and students 
alike. 

References
Botham, K. A. (2018). The perceived impact on academics’ teaching practice of engaging 
with a higher education institution’s CPD scheme. Innovations in Education and Teaching 
International, 55(2), 164–175. https://doi.org/10.1080/14703297.2017.1371056  

Deaker, L., Stein, S. J., & Spiller, D. (2016). You can’t teach me: exploring academic resistance 
to teaching development. International Journal for Academic Development, 21(4), 299–311. 
https://doi.org/10.1080/1360144X.2015.1129967



Englund, C., Olofsson, A. D., & Price, L. (2018). The influence of sociocultural and structural 
contexts in academic change and development in higher education. Higher Education. 
https://doi.org/10.1007/s10734-018-0254-1

Fraser, K., Greenfield, R., & Pancini, G. (2017). Conceptualising institutional support for early,
mid, and later career teachers. International Journal for Academic Development, 22(2), 157–
169. https://doi.org/10.1080/1360144X.2016.1218882

Gibbs, G., & Coffey, M. (2004). The Impact Of Training Of University Teachers on their 
Teaching Skills, their Approach to Teaching and the Approach to Learning of their Students. 
Active Learning in Higher Education, 5(1), 87–100. 
https://doi.org/10.1177/1469787404040463

Hannon, J. (2016). Change and obduracy in university teaching practices: tracing agency in 
professional development. Critical Studies in Teaching and Learning (CriSTaL), 4(1). 
https://doi.org/10.14426/cristal.v4i1.67

Hardy, I., ihardy@csu. edu. a., & Smith, E. (2006). Contesting tertiary teaching qualifications: 
an Australian perspective. Teaching in Higher Education, 11(3), 337–350. 
https://doi.org/10.1080/13562510600680798

Hibbert, P., & Semler, M. (2016). Faculty development in teaching and learning: the UK 
framework and current debates. Innovations in Education and Teaching International, 53(6), 
581–591. https://doi.org/10.1080/14703297.2015.1022201

Houston, D., & Hood, C. (2017). University teacher preparation programmes as a quality 
enhancement mechanism: evaluating impact beyond individual teachers’ practice. Quality in
Higher Education, 23(1), 65–78. https://doi.org/10.1080/13538322.2017.1294408

Knapper, C. (2016). Does educational development matter? International Journal for 
Academic Development, 21(2), 105–115. https://doi.org/10.1080/1360144X.2016.1170098

Kreber, C., Brook, P., & Policy, E. (2001). Impact evaluation of educational development 
programmes. International Journal for Academic Development, 6(2), 96–108. 
https://doi.org/10.1080/13601440110090749

Lankveld, T. van, Schoonenboom, J., Volman, M., Croiset, G., & Beishuizen, J. (2017). 
Developing a teacher identity in the university context: a systematic review of the literature. 
Higher Education Research & Development, 36(2), 325–342. 
https://doi.org/10.1080/07294360.2016.1208154

McMillan, W., & Gordon, N. (2017). Being and becoming a university teacher. Higher 
Education Research & Development, 36(4), 777–790. 
https://doi.org/10.1080/07294360.2016.1236781

Rathbun, G. A., Leatherman, J., & Jensen, R. (2017). Evaluating the impact of an academic 
teacher development program: practical realities of an evidence-based study. Assessment & 



Evaluation in Higher Education, 42(4), 548–563. 
https://doi.org/10.1080/02602938.2016.1161004

Reimann, N. (2018). Learning about assessment: the impact of two courses for higher 
education staff. International Journal for Academic Development, 23(2), 86–97. 
https://doi.org/10.1080/1360144X.2017.1375413

Roxå, T., & Mårtensson, K. (2017). Agency and structure in academic development practices: 
are we liberating academic teachers or are we part of a machinery supressing them? 
International Journal for Academic Development, 22(2), 95–105. 
https://doi.org/10.1080/1360144X.2016.1218883

Shaw, R. (2018). Professionalising teaching in HE: the impact of an institutional fellowship 
scheme in the UK. Higher Education Research & Development, 37(1), 145–157. 
https://doi.org/10.1080/07294360.2017.1336750

Spowart, L., Turner, R., Shenton, D., & Kneale, P. (2016). ‘But I’ve been teaching for 20 
years…’: encouraging teaching accreditation for experienced staff working in higher 
education. International Journal for Academic Development, 21(3), 206–218. 
https://doi.org/10.1080/1360144X.2015.1081595

Stensaker, B. (2017). Academic development as cultural work: responding to the 
organizational complexity of modern higher education institutions. International Journal for 
Academic Development, 1–12. https://doi.org/10.1080/1360144X.2017.1366322

Trautwein, C. (2018). Academics’ identity development as teachers. Teaching in Higher 
Education, 1–16. https://doi.org/10.1080/13562517.2018.1449739

Trigwell, K., Caballero Rodriguez, K., & Han, F. (2012). Assessing the impact of a university 
teaching development programme. Assessment & Evaluation in Higher Education, 37(4), 
499–511. https://doi.org/10.1080/02602938.2010.547929

van der Sluis, H., Burden, P., & Huet, I. (2017). Retrospection and reflection: The emerging 
influence of an institutional professional recognition scheme on professional development 
and academic practice in a UK university. Innovations in Education and Teaching 
International, 54(2), 126–134. https://doi.org/10.1080/14703297.2016.1273790


