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Abstract

Whilst the expansion of entrepreneurial education programmes globally places emphasis on developing and nurturing
the talents of students and researchers, we focus on the need to attract and develop enterprising talents to teach the
subject and guide learners in realising their potential. Enterprise and entrepreneurship education in UK Higher
Education teaches and supports learners with a diverse spectrum of those taking the role of ‘educator’ (spanning
various practitioner and research-focussed ‘career types’) from entrepreneurs and industry professionals, to
academics, often from very different disciplinary backgrounds.

This paper draws on qualitative data situating the prominence of ‘Imposter Phenomenon’ voiced in the dialogues of
educators from different career types in this field, and their strategies to manage a sense of disjuncture and struggles
for (self-perceived) legitimacy. As such, we emphasise the complexities in educator identities in ‘becoming’ an
entrepreneurial educator, suggesting professional development opportunities suitable to address feeling like an
imposter.

Full paper

With the expansion of entrepreneurial education programs across universities (Winkel, 2013; Jones et al., 2018;
KiSkis & KiSkiené, 2021) the need for enterprising talents teaching the subject has increased. Yet, the EEE’s profile
and perspectives have been left largely unexplored (Steiner, 2014; Neck & Corbett, 2018; Wraae & Walmsley, 2020;
Wraae et al., 2022). Specifically, whilst Imposter Phenomenon (IP) has a strong resonance within academia (Addison
et al, 2022; Breeze, 2019; Hutchins & Rainbolt, 2016), the role of this often-debilitating phenomena in the
experiences of Enterprise and Entrepreneurship Educators (EEEs) remains relatively unexplored. In a burgeoning
field of enquiry and a teaching subject/approach, professional practitioners and entrepreneurs often take on the role
of educator in entrepreneurship and enterprise education, and academics from other disciplines such as marketing or
economics are drawn upon to teach the subject (Bennett, 2006, Finkle, 2007; Schleinkofer & Kulicke, 2009; Trivedi,
2014).We argue that those working within this context offer particularly interesting perspectives on the processes of
‘becoming’ EEEs and enable a critical reflection on ‘legitimacy’ in academia for educators more broadly.

Data examined in this paper draws the competencies EEEs must develop to perform the role, highlighting a
typography of EEEs as ‘professional’ or ‘academic’, career types. The data exploration specifically around the theme
of IP was thematically analyzed across 19 semi-structured interviews with EEEs based in England. Originally, the
term ‘Imposter phenomenon’ is rooted Clance and Imes’ (1978) psychological exploration of high-achieving women
who expressed a sense of ‘intellectual phoniness’ and a palpable sense of ‘not being good enough’; and over time
the more medicalized/individualized term of ‘imposter syndrome’ has gained prominence. In this research however,
we conceptualise the phenomenon sociologically, as ‘imposterism’; as shared, context-specific phenomena enacted
in practice. Academia, broadly speaking, is represented with strong associations of intellectualism, situating ‘the
university’ as a space for intelligent, confident individuals who know ‘the rules of engagement’ in a sociocultural and
embodied sense i.e. they know how to ‘do’, ‘act’ and ‘behave’ in these contexts (Addison, 2016; Mountford-Brown,
2022). However, EEEs’ experiences troubled this sense of ‘confidence’ and of ‘knowing’ the ‘rules of engagement’
and furthermore, detailed strategies to help to manage the phenomena.



One of the key experiences of EEEs in both academic and professional services roles was feeling like an imposter
during their initial employment period, or in their ‘becoming’ stage. The phase of becoming is conceptualized as
encompassing the period of entering the profession and the first few years on the job. Despite rich antecedent
experiences including those as an entrepreneur, working in industry, or completing a PhD, the sense of not quite
fitting or being ‘enough’ became palpable across different EEE experiences over the course of the first year on-the-
job. During this period, many EEEs realised that their antecedent competences had a ‘shelf-life’ (Eggers et al., 2012;
Pierce et al., 2015; Skrinjarié, 2022) and while useful to get the job, the same skills are insufficient to perform the job.
To build legitimacy, professional EEEs emphasized their entrepreneurial experience to show ‘they have walked the
talk’ and to show they are qualified to deliver entrepreneurial education. Academic EEESs tended to rely more on
sharing educational achievements (doctorates) to achieve legitimacy, not having the ‘real world’ entrepreneurial
experience. However, if they had antecedent professional or entrepreneurial experiences, they also assetise them.

As EEEs perceived limitations of their antecedent capabilities, they identified specific learning needs and
professional development opportunities to address these. All participants focused on the development of teaching
and learning skills and the most frequently identified was the need to enhance their socio-cultural or contextual
knowledge (Zuboff, 1988), i.e., their understanding of the processes, politics, and practices in HE, and their
theoretical subject knowledge of entrepreneurship (education). For all EEES, peer learning with immediate colleagues
(Marsick and Watkins, 2001; Moraes and Borges-Andrade, 2014; Watkins et al., 2018) and non-formal learning by
immersion in the wider EEE community (traversing disciplinary and institutional boundaries) are crucial competence —
and confidence — development opportunities. For academic EEEs, immediate disciplinary colleagues were important
for informal peer-learning and in creating a sense of belonging and forming pedagogical content knowledge through
conversations, observations, and sharing of materials (Orlander et al., 2000; Tovar et al., 2015; Beaton,

2021). Contrary, professional EEEs, emphasised the importance of attending short peer-learning events external to
the organisation but similarly working across different disciplinary boundaries that exist institutionally. These results
regarding the competence development of EEEs at this stage confirmed a social view of learning (Cseh et al., 1999;
Scheeres et al., 2010) is crucial.

References

Addison, M. (2016) Social Games and Identity in the Higher Education Workplace: Playing with Gender, Class and
Emotion. Palgrave Macmillan,

Addison, M., Breeze, M., Taylor, Y. (Eds) (2022) The Palgrave Handbook of Imposter Syndrome in Higher Education.
Cambridge: Palgrave Macmillan.

Beaton, F. (2021) How do | know who | am? Academic professional development, peer support, and identity for
practitioners who teach. International Journal for Academic Development. 1-15.

Universities’ Review, 22-30.

Bennett, R. (2006) Business lecturers’ perceptions of the nature of entrepreneurship. International Journal of
Entrepreneurial Behaviour and Research. 12 (3), 165-188.

Breeze, M. (2019) Imposter Syndrome as a Public Feeling. Feeling academic in the Neoliberal University: Feminist,
Flights, and Fights. Edited by Yvette Taylor & Kinneret Lahad. London and New York: Routledge. 191-219.

Cseh, M., Watkins, K.E. and Marsick, V.J. (1999) ‘Re-conceptualizing Marsick and Watkins’ model of informal and
incidental learning in the workplace.’, in Kuchinke, K.P. (ed.) 1999 Proceedings of the Academy of Human Resource
Development. 1999 Baton Rouge, LA: Academy of Human Resource Development. 349— 355.

Eggers, W.D., Hagel, J. and Sanderson, O. (2012) Mind the (Skills) Gap. Available at: https://hbr.org/2012/09/mind-
the-skills-gap (Accessed 2 March 2022).

Finkle, T.A. (2007) Trends in the market for entrepreneurship faculty from 1989-2005. Journal of Entrepreneurship
Education. 10 (Special Issue), 1-24.



Hutchins, H. M. & Rainbolt, H. (2-16) What Triggers Imposter Phenomenon Among Academic Faculty? A Critical
Incident Study Exploring Antecedents, Coping, and Development Opportunities. Human Resource Development Inter
national 20, 3: 194-214.

Jones, P., Maas, G., Dobson, S., Newbery, R., Agyapong, D. and Matlay, H. (2018) Entrepreneurship in Africa, Part
2: Entrepreneurial education and eco-systems. Journal of Small Business and Enterprise Development. 25 (4), 550—
553.

Kiskis, M. and Kiskiené, A. (2021) Entrepreneurship education — a hidden contributor to the decline in
entrepreneurship? International Journal of Entrepreneurship. 25 (5), 1-25.

Marsick, V. J., & Watkins, K. E. (2001). Informal and incidental learning. New Directions For Adult And Continuning
Education, 89, 1-102.

Moraes, V.V. de and Borges-Andrade, J.E. (2014) ‘Informal Learning and Development’, in Kraiger, K., Passmore, J.,
Santo, N.R., and Malvezzi, S. (eds.) The Wiley Blackwell Handbook of the Psychology of Training, Development, and
Performance Improvement. New York: John Wiley & Sons, Ltd. 419-435.

Mountford-Brown, V. (2022) Zombies, Ghosts and Lucky Survivors: Class Identities and Imposterism in Higher
Education. (2022) The Palgrave Handbook of Imposter Syndrome in Higher Education. Cambridge: Palgrave
MacMillan: 189-207

Neck, H.M. and Corbett, A.C. (2018) The Scholarship of Teaching and Learning Entrepreneurship. Entrepreneurship
Education and Pedagogy. 1 (1), 8—41.

Orlander, J.D., Gupta, M., Fincke, B.G., Manning, M.E. and Hershman, W. (2000) Co-teaching: A faculty
development strategy. Medical Education. 34 (4), 257—-265.

Pierce, B.W.G., Gordon, J.E., Jussel, P.C., Pierce, W.G., Gordon, J.E., Jussel, P.C., Pierce, B.W.G., Gordon, J.E.,
Jussel, P.C., Pierce, W.G., Gordon, J.E. and Jussel, P.C. (2015) Extending the Shelf Life of Teachers in Professional
Military Education. Joint Force Quarterly. 2015 (79), 63-71.

Scheeres, H., Solomon, N., Boud, D. and Rooney, D. (2010) When is it OK to learn at work? The learning work of
organisational practices. Journal of Workplace Learning. 22 (1-2), 13—-26.

Schleinkofer, M. and Kulicke, M. (2009) Entrepreneurship Education an deutschen Hochschulen — Studie der
wissenschaftlichen Begleitforschung zu ‘EXIST — Existenzgriindungen aus der Wissenschaft. Fraunhofer-Verlag.

Skrinjari¢, B. (2022) Competence-based approaches in organizational and individual context. Humanities and Social
Sciences Communications. 9 (1), 1-12.

Steiner, S. (2014) ‘Not just the what and how, but also the who: The impact of entrepreneurship educators’, in
Fayolle, A. and Redford, D.T. (eds.) Handbook on the Entrepreneurial University. Cheltenham: Edward Elgar
Publishing Ltd. 279-300.

Tovar, M., Jukier, R., Ferris, J. and Cardoso, K. (2015) Overcoming Pedagogical Solitude: The Transformative Power
of Discipline-Specific Faculty Learning Communities. To Improve the Academy. 34 (1-2), 319-344.

Trivedi, R.H. (2014) Are we committed to teach entrepreneurship in business school?: An empirical analysis of
lecturers in India, Singapore and Malaysia. Journal of Enterprising Communities. 8 (1), 71-81.

Winkel, D. (2013) The changing face of entrepreneurship education. Journal of Small Business Management. 51 (3),
313-314.

Wraae, B., Brush, C. and Nikou, S. (2022) The Entrepreneurship Educator: Understanding Role Identity.
Entrepreneurship Education and Pedagogy. 5 (1), 3-25.



Wraae, B. and Walmsley, A. (2020) Behind the scenes: spotlight on the entrepreneurship educator. Education +
Training. 62 (3), 255-270.

Zuboff, S. (1988) In the Age of the Smart Machine: the Future of Work and Power. New York: Basic Books.



	336 Feeling like a rabbit in headlights – Experiencing and dealing with imposter phenomenon in Higher Education
	Research Domains
	Abstract
	Full paper
	References


